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Funding 

The Jeune public model is compulsory. All target

schools and schools in transition are entitled to

funding. For 2003-2004, each school will receive

an amount equivalent to $15 per student. In the

fall of 2003, each school will receive 50% of the

total budget. The remaining 50%, for the school’s

anticipated expenses, will be paid when the school

submits its Jeune public annual planning at the end

of May 2004. Note that this budget is not trans-

ferable to another measure or another year. Each

school is responsible for distributing the funds

based on the community’s priorities.

Innovative models are optional. Registration takes

place year-round, depending on the models

adopted by the school, by completing the funding

form specific to each model listed in the innovative

models directory. Additional funding is available

for some models. This funding does not in any

way affect Jeune public funding.

Transportation

Student transportation is the school’s responsibi-

lity. The Jeune public funding may be used to cover

transportation costs for these activities, while

transportation costs for Innovative models are

included in the additional funding. The students

may travel by public transit or school bus. The

school bus company is chosen by the school. The

Jeune public directory gives the names of several

school bus transportation companies offering

reduced rates subject to the conditions described

on the transportation request form provided in

the directory.

For more information

See Jeune public and Innovative models directories



6 Cooperative links with students’ families

Why work with families?

Today, almost everyone agrees that parents need

to become involved in their children’s school life.

A number of factors contribute to success in

school, one of which is essential: the involvement

of parents throughout their children’s academic

career. The effects of this involvement are long-

lasting and have an impact on the students’ deve-

lopment, particularly on their perseverance and

academic results.  

Encouraging parental involvement in disadvan-

taged neighbourhoods is especially important.

Many of them feel unable to follow their

children’s progression through school and to

stimulate them as much as they would like. Many

of them are also dealing with problems related to

poverty and life in a disadvantaged neighbour-

hood, be it homogeneous or multiethnic. It is

essential that services and activities be adapted to

the particular situation of the family.

What does this measure involve?

The aim of this measure is to set up effective ways

of bringing schools and families together and to

promote the collaboration of parents in their

children’s educational success.

POSSIBLE ACTIONS

Encourage parents to participate in any
way they can

The nature of parents’ contribution and their

degree of involvement should be determined

according to their ability. The solutions proposed

by school staff should not only be adapted to the

situation of each family, but should also focus on

the importance of the parents’ role and on close

ties between the school and the family. In

disadvantaged neighbourhoods, this is a basic

requirement that has a positive impact on

students’ success, while helping to empower parents.  

Promote a variety of forms of collaboration

Although, ideally, parents should participate by

being present at the school, other forms of

involvement are also important. For example,

parents should be encouraged to make themselves

available at home, to show an interest in their

children’s lives and to support them in their

dreams and accomplishments.

To this end, the school is encouraged to promote

a variety of forms of collaboration that have an

impact on students’ lives:

• communication between the school and

families (e.g. ways in which parents are greeted

at school, frequency and content of messages,

languages spoken)

• role of parents (e.g. well-being, health and

safety of children, follow-up of learning at

home) 

• participation of parents in school life (volunteer

work, attendance at activities or participation

in their organization, parent participation orga-

nization) and in decision-making (governing

board)  

• collaboration with the community to meet

families’ needs

Establish links with other Program measures

To ensure the success of interventions and to

stimulate parents’ interest, parents should be

considered partners in the projects developed

under the other measures of the Program. For

example, when you are planning activities related

to the guidance-oriented approach, invite parents

to talk to the students about their occupation. Or

ask parents to accompany their children on

cultural outings or visits to the library organized

by the school.

Measure
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Encourage teachers to establish links with
the students’ families

Research has shown that when teachers encourage

the participation or involvement of parents, these

parents are more likely to talk with their children

at home, feel more capable of helping their

children and show greater esteem for teachers’

competencies. 

Examples 

• One school communicates with parents in

different ways. In addition to the student’s

agenda, there is a telephone number that

parents can call for recorded information on a

variety of topics: homework, school activities,

services available in the community, extracur-

ricular activities, etc.

• Another school has set up a room for parents

and hires people to lead activities at different

times during the day. Every month, a list of

suggested activities is distributed to parents.

Parents meet over coffee to discuss problems

and share advice and support. Members of the

school staff sometimes attend these meetings.

Family activity days draw a large number of

parents. 

• Yet another school in a multiethnic neighbour-

hood greets newly arrived parents and offers

activities to help them become familiar with

Québec society and the workings of the school.

Meetings are held on Saturday, while the chil-

dren take part in cultural and sports activities.

• Twenty or so teachers interested in improving

relations with parents in their school are work-

ing together on projects to facilitate communi-

cation with parents. In some cases, personnel in

a given cycle and sometimes even the entire

school staff participate.

Tools and services 

• A document entitled Bringing families and 

primary schools closer together will be available to

schools in the fall of 2003. It will list ways of

collaborating with families and help readers

understand parents’ needs and expectations. It

will contain a number of possible solutions

based on the most recent research on collabo-

ration between schools and families.

• An interpretation and translation service has

been made available to target schools by the

Banque interrégionale d’interprètes of the Régie

régionale de la santé et des services sociaux de

Montréal-Centre. The rules for using this

service are available on the Web site of the

Ministère de l’Éducation and at the back of this

brochure.

• A directory of other organizations offering

interpretation or translation services is also

available on the following Web site:

<http://www.immigration-quebec.gouv.qc.ca/

francais/publications/pdf/Repertoire_services.pdf>

For more information

Bouchard, P., et al. “Familles, écoles et milieu populaire.”
Études et recherches, 5, 1 (2000):
<http://www.ulaval.ca/crires/html/Vol.5.html>

Davies, Don. “Schools Reaching Out: Family, School, and
Community Partnership for Student Success.” Phi Delta
Kappan (January 1991): 376-382.

Deslandes, Rollande, and Bertrand Richard. La création
d’une véritable communauté éducative autour de l’élève; Une
intervention cohérente et des services harmonisés. Research
report.CQRS/MEQ, 2001:

<http://www.ulaval.ca/crires/html/Vol.5.html>    

Epstein, Joyce. “School, Family, Community Partnerships:
Caring for the Children We Share.” Phi Delta Kappan (May
1995): 701-712.

Québec. Conseil de la famille et de l’enfance. Pour une plus
grande complicité entre les familles et les écoles. Québec:
Gouvernement du Québec, 2000.

Québec. Ministère de l’Éducation. The Supporting Montréal
Schools Program, 2002-2003. Québec: Gouvernement du
Québec, 2002, p.p. 39-41.



Cooperative links with community organizations7
Why collaborate with community
organizations?

The factors that make children vulnerable are

more common in disadvantaged neighbour-

hoods. These factors can be social or economic, or

related to school or family. Students from these

neighbourhoods must often overcome more

obstacles than their classmates in order to succeed

in school. This can lead to more complex

problems and the search for solutions requires the

collaboration of a number of participants.

Remember that Montréal schools must also try to

facilitate the harmonious integration of young

immigrants into Québec society.

Effective measures to ensure success are those that

work simultaneously in the classroom, school,

family and community, in short, all places that

have an impact on students’ development. When

all the participants are involved and convinced of

the importance of providing students with support

so that they succeed in school, it becomes easier for

each of them to take the appropriate action. 

What does this measure involve?

The aim of this measure is to ensure that partici-

pants from the school and family, as well as other

community partners (community, social, cultural,

institutional and economic organizations), work

together to put in place the conditions necessary

for the students’ overall development.

POSSIBLE ACTIONS

Take stock of the situation 

Rather than attempt to meet the needs of

students and their families single-handedly,

schools must promote the development of

partnerships adapted to the most commonly

expressed needs, while taking into account the

resources available in the community.

To this end, in partnership with the key organiza-

tions in their community, schools are encouraged to

analyze the situation of students, their families and

their neighbourhoods. Families, community organi-

zations and school staff may have different views.

Sharing these views and information will facilitate

the development of a common and realistic view of

the situation. It will then be easier to identify the

most appropriate actions adapted to the characteris-

tics of the students and the community.

Promote a variety of forms of collaboration

It is important to review the methods, forms and

frequency of collaboration and to ensure that

multiple actions are carried out at the same time

and that they complement one another. Projects

and initiatives may target school staff as well as

students or parents. Some actions or activities will

be carried out in school, at home or in the

community, during the evening or on weekends,

during spring break or over the course of the

summer. 

Intellectual, social, cultural or sports activities

may be offered to students and parents. School

staff may direct students and their parents toward

resources corresponding to their needs or obtain

support for managing special situations.

Take complementary and continuous
action

The services offered by institutional or commu-

nity partners can significantly improve the

effectiveness and complementarity of actions

taken by the school. To this end, it is important to

promote greater cooperation and better commu-

nication among all participants, while valuing

respective areas of expertise. Collaboration

between partners develops gradually, so it is

important to forge long-term ties.

Measure
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Identify and promote community
resources 

Measures must be taken to inform school staff and

parents of the services offered by the different

organizations that can help them in their task.

They must also be informed about the community,

social, cultural, institutional and economic part-

ners that can help meet students’ needs (e.g.

health, sports, culture, recreation) and, in broader

terms, those of families (e.g. recreation, sports, job

searches, housing searches).

Examples

• In order to avoid a piecemeal approach to

meeting the needs of students in a given neigh-

bourhood and to guarantee an environment

conducive to success, partners from the CLSC,

the school, the City and community organiza-

tions work together to offer a range of activities.

Homework assistance, mentoring, tutoring,

cultural, sports or social activities are offered

(evenings and weekends), as are workshops on

different topics of interest to students.

• Activities are designed to raise the school team’s

awareness of the characteristics of the social

environment and of the needs of the students

attending the school and their parents: a visit

to the neighbourhood, presentation of services

available to families, training or information

sessions with partners on issues affecting the

students (e.g. cultural communities, perseve-

rance in school, drug and alcohol abuse,

measures to counter violence).

• Within the framework of a project to support

parents in their role with regard to their

children’s development in terms of health,

well-being and success in school, the education

and health and social services networks propose

cooperative efforts to improve the effectiveness,

coherence and complementarity of actions

with parents. Schools and CLSCs build on and

improve the programs, projects and actions in

the school in order to better integrate support

services for parents.

• Special support is offered to immigrant families (e.g.

interpretation services, cultural visits to museums)

in collaboration with community organizations. 

Tools and services

• A network of individuals responsible for

establishing links between the school and the

community will be created to allow for the

sharing of information, mutual support and

participation in joint training sessions. 

• A directory of organizations that offer services

to schools is available. 

• In addition to the Banque interrégionale

d’interprètes, a directory of organizations that

offer interpretation or translation services to

schools is available.

• A document entitled Strengthening Ties

Between Schools and Communities (MEQ

2000), the result of focus group deliberations

on forming partnerships between schools and

community organizations. This tool includes a

list of needs expressed by parents with regard to

supporting educational success and examples of

activities that will help give concrete expression

to the partnership and address these needs.

For more information

Deslandes, Rollande, and Bertrand Richard. La création
d’une véritable communauté éducative autour de l’élève; Une
intervention cohérente et des services harmonisés. Research
report. CQRS/MEQ, 2001:

<http://www.ulaval.ca/crires/html/Vol.5.html>

Dryfoos, J.G. Full-service schools. A revolution in health and
social services for children, youth and family. San Francisco:
Jossey-Bass, 1994.

Québec. Ministère de l’Éducation. Stratégie d’intervention
Agir autrement, Pour améliorer les pratiques éducatives : Des
données d’enquête sur les jeunes. École  Santé  Famille. Québec:
Gouvernement du Québec, 2003.

Québec. Ministère de l’Éducation. Direction de l’adaptation
scolaire et des services complémentaires.  Complementary
Educational Services: Essential to Success. Québec:
Gouvernement du Québec, 2002.

Québec. Ministère de l’Éducation. Direction de l’adaptation
scolaire et des services complémentaires. Entente de complé-
mentarité des services entre le réseau de la santé et des services
sociaux et le réseau de l’éducation. Québec: Gouvernement du
Québec, 2003.
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